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ABSTRACT 

Described are the curriculum, behavioral modification 
program, summer activities, and parent involvement in the Papillion 
(Nebraska) Title III elementary level "engineered classroom" program 
for emotionally disturbed students. Noted is program initiation after 
parents and teachers became upset over poor academic progress and 
behaviors of an increasing number of children. Development of such a 
program is said to involve analysis, staff dedication, high cost, a 
low student-staff ratio, lengthy inservice teacher training, and 
parental cooperation. The curriculum is discussed in relation to 
individualization in reading (using aids such as programed reading, 
phonics, and games) and mathematics (using aids such as Continental 
Press materials and drills). Behavioral modification is seen to 
comprise observation, selection of trategies, use of positive and 
negative reinforcement, and intervention procedures ranging from a 
shortened assignment through change of media (such as writing with a 
crayon) , to removal of the child from school. Focused on is the 
summer program designed to maintain the structured environment and 
provide activities such as math games, reading games and field trips 
without academic pressure. Given as an example of approaches used to 
interest summer students is an animal unit which included activities 
in the following areas: poetry, music, books, art, math, reading, and 
science. Noted is a science activity which requires a student to 
observe worms and act like a worm* Among approaches to parent 
education cited are a weekly phone conference, group parent sessions, 
and five parent teacher conferences per year. The following are among 
included forms: a child referral form, a classroom schedule behavior 
rating scales, a teacher conference report, and a parent 
questionnaire. (MC) 
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INTRODUCTION 

The number of children in the Papllllon Public Schools, who were suffering 
from severe emotional problems > had been growing at an alarming rate* Several 
students were dismissed from school attendance because of their emotional problems. 
Some children in the "regular'* classrooms were literally driving their teachers 
up the wall. Parents were upset because their children were showing no progress 
in school and blamed the schools for this failure. These were some of the problems 
that Papillion School officials had faced by 1970, 

Papillion took upon itself to find an answer to these problems. After looking 
at sovi^ral programs and plans, it became apparent that few programs in existance 
actually were working with ' behaviorally maladjusted" children. Papillion decided 
to design a new model, which would be designed arotmd a behavior modification 
approach^ This new design was called the En ginee red Adjustment C I ass room. The 
design v;as accepted as an innovative approach by the State of- Nebraska Title III 
E.S.E.A. lioard. The federal grant led to the adoption of this design. 

For another school to incorporate this design, it must look at its own 
situation and then give complete dedication to program development. Financial 
costs are high. Student-staff ratio must be low. A rather lengthy timo must 
be spent in inservice and training of staff. Working with this type of student 
often is frustrating. Parental involvement mast be solicitated. 

When this total didication was incorporated into the engineered-adjustment 
classroom design, the efforts were well rewarded by behavioral change and by 
student achievement. If emotional problems can be remedied at an early age, 
society will have a major benefit from such programs. 

In the following pages, we have outlined Ideas used in developing t!ie 
enp^lneored adjustment design. We f out d that children showed achievement gains 
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and behavioral changes beyond our expectations » Hopefully, some of Che Ideas 
presented in this manual will be of aid to others in establishing classrooms for 
a group of children who previously schools have cast to the side and forgotten. 

George Spllker 
Project Instructor 
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130 Vc^i lot Surccji: 
Pdpillion, Nebraska 68046 
Phoae: 402-339-3411 

Please complete this form and aend it with the signed Parental Request for Psychological 
Evaluation to the above address* 

Child's Naxoe: Birthdate; 

Month-Day-Year 

Address; . . .... . ^ 

Street City County 

Child's Sex: . Grade: In E>£H Class: Yes No 

Father's Name: ^^..^—^ Occupation; ^ 

Mother's Hai&e: Occupation: . 



Step-parent or Guardian: ^ Occupation: 

Child's School; 



List previous Individual psychological evaluacioviU iv;ciuding dates, tests, and scores, 



Briefly list and describe laajor or minor handicapping conoitions including ambutation, vrlslon, 
sp««ch, heating^ and whether or not child is able to care for personal hygenic needf. 



If you consider child to be hyperactive, withdrawri> aj^gresiiive or in some way behavior^lly 
maladjusted describe the behavior giving some examples of Ic. Feel free to u^e the back or 
this form or other sheets of paper if necessary* 



Other Reoatks: 



O &igAatura & Title of ?er<ion Kequosting Kvaluatior. 
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CLASSROOM SCHEDULE 
TITLE III E,S*E,A. 

PAPILLION PUBLIC SCHOOLS 

^IfMS, SUjyECT GROUPS W HO'S IN CHARGE POINTS 

8t40-9:00 Order Period Mrs. Durnll 5 

9 1 00-9: 40 Reading Games 1 & 2 Mrs. Dlvoky 10 

Individualized Reading Miss Durnll 10 

Phonics, Progranuned Reading 3 & 4 Mr, Spilker 10 

Rebus, System 80, Lang, Lab. 10 

* 20 minute group periods 

9:40-9:50 Recess M^a* Dlvoky 5 

9:50-10:30 Reading Games 3 & 4 Mrs. Dlvoky 10 
Individualized Reading 

Phonics, Prograiwned Reading 1 & 2 Mr. Spilker 10 

Rebus, System 80, Lang. Lab. 10 

10:30-10:45 Recess Nrp- Durnll 5 

10:45-11:45 Mth Games 1 Vts. Dlvoky 10 

Flash Cards-System 80 2 Mrr.*. Durnll 10 

Drill Math 3 Mr. Spilker 10 

Individualized Math 4 ^r, Spilker 10 

* 4 - 15 minute group periods 

n:A5-12:15 Lunch Mrs. Durnll 5 

12:15-12:45 Noon Recess Mrs* Dlvoky 5 

12:45-1:15 Rest Period (Ind. tutoring) All 5 

1:15-?. : 10 Story Period Mrs. Duviall 5 

: ?0 Physical Education Mrs. Dlvoky 5 

1:5 >?:50 l-xploratory Period 

Science Mr. Spilker 10 

Art Mrs. Durnll 10 

Communications Mra. Dlvoky 10 

2:50-? 00 Total up and Graph All 



TOTAL POIK TS POS SIBLE ,150 

*2 ooin^s for starting 

*3 noints for working 

*5 points for b<ving a student 

Points iray vary frrn this schedule to m*/c ? nocdj? of individual student?^. 



CUR RICULUM 

Introduction 

The engineered philosphy was developed with one major goal— the changing 
of behavior. In our pro,1ect we use academics as the secondary point of emphasis. 
We fe^l there Is some correlation between student behavior and achievement > and 
we developed the curriculum to meet this goal. 

For many years, in special classes of different types, academics were of 
a 'Wtered dowt^'' variety, or in other programs academics had very little 
Importance. In years past, emotionally disturbed youngsters were not pushed 
academically because of a fear of pushing them "over the limit". 

In building a urogram for these children, one should remember the fact 
that they have the potential necessary to learn. The curriculum must take 
this potential and develop it to its fullest. 

After developinr^. the engineered classroom and becoming familiar with 
behavior modification, wo found that academics worked well within the piogram. 
One of our major goals is to make school a rewarding experience and academics 
are a major part of school. 

Modern educators h.^ve pointed to the need for individualized instruction. 
Because of different abil-^ties and achievement levels of the students in our 
project, Individi'ali^cd prograrnmlng is a matter of necessity. By individualized 
programming here, we are referring to a step process of curriculum development. 

1. Determining the chile's achievement level In a given subject area. 

2. Determining the weaknesses and strengths of a child in that area. 

3. Prescribing a program that will meet that given area of w<iaknes8. 

4. Ituplo.menting the ptogram. 

5. Testing to see if that need was achieved and re teaching if needed. 

6. Moving to the next need in that given area with the sa^ae procedure. 

5 
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The project Instructor takes the major role in Steps 1-6. He relies 
on the school psychologist for Step 1 and upon the teacher aide to do Step 4. 

In approachinj^ an individualized prescription program, one must consider 
the child as a whole. Wliat methods will work best to rehabilitate this need? 
What reward structure will work best in structuring this program? What methods 
can be used to keep students interested? What has been the child's past histroy 
in this area? What materials are there available? 

In approaching an indvidualized curriculum, one finds many commercial 
instruments which can be of help. These instruments vary in cost, subject area, 
size, time of use, and appropriate age level;;* It is important to review a 
program closely prior to investing the high amount of money which most companies 
ask for them* 

Much of an individualized curriculum is handled by use of textbooks out 
of the regular classroom. This method takes more effort and knowledge on the 
instructor's part, but usually Is more economically feasible. 
READI NG 

Reading is the most important academic area and is the area where other 
academic areas rely heavily upon. Reading in the Papillion project coatern 
upon the first two hours of every day. Each project child has a prescribed 
program each day in each of the following areas: 

^* Ind i vldua l i zed R 6ad in g ; This is done closely under the supervision 
of the instructor of the program. Out of the instructor's individual work 
comes recommendations as to prescriptive teaching in other reading areas. The 
use of many reading series keeps a very individualized approach applicable. 

2, Pro^rairjned Reading or Per ception Skil ls; The Sullivan Programmed 
Series is individually applied and done on an Independent level. Many students 
are not ready for independent work and need perception training. Frostig 
materials work well into the program and can be handled on an Individualized 




^* Phonics : The main purpose of this area is the reinforcement of 
reading skills. Modern Curriculum Press has a phonics series which can be 
used with tittle direction on the part of a teacher. 

^* Readin g G ames { Although many commercial games are available, the 
use of home-made mateilals makos this area more rewarding to students. This 
area can also be an appropriate area to teach competition, play with others, 
sportsmanship, and cooperation. Games can often be a greater learning device 
with this type of child than textbooks are^ 

The program is set up so that the Instructor is Involved in the individual 
reading each period. One aide is Involved in the reading game area. The 
other aide is Involved in supervising the remaining two areas. With a 
program with one aide, the curriculum would be somewhat limited in its focus. 

It is very Important to remember the need to keep each reading period 
limited to 15 to 20 mlnutefi with rewards coming at the end of each time period. 
Assignments ara of a length that they can be finished within a certain time 
period if the student puts forth any effort at all, A child who finishes 
his work early during a given period of time is given the opportunity to 
have as a reward, free time until that period is over, A child who does not 
finish his work receives less marks on his card* This unfinished work is 
then completed during a tultoring period in the afternoon, 

MATH 

The math areas complete the morning schedule. Math is again divided Into 
three twenty-minute segments; individualized math, math skills, and a math 
game period. The periods are kept short with reinforcements coming at the 
end of each period. It was found that the children in the program learned 
in different methods and speeds. Therefore, it is necessary to individualize 
each period for each child. 



Math workbooks > skill books, textbooks, Continental Press materials > 
System 80, and U.S.E. P.A.C.S. all have value In working In the prop.ram. The 
correct materials depend on the child It Is being used with. Some children 
need repetition, others learn with one presentation. 

^* Indl vidua 11 zed Math: U.S.E. P.A.C.S., which developed locally In 
our school system, work well for older children in the program. Younger 
children fit well into the Continental Press Individualized series. Many 
times these skills will need to be reinforced with drill sheets which can 
be hand written or dittoed. 

2* Drill Math i This area is set up for reinforcement of skills needed 
in the individualized areas. System 80 materials. Continental Press, workbooks 
and dittoed materials all fit well into this mold. 

3* Math Games; The games area is structured for reinforcement of skills 
as well as an area for reward for hard work in the other two areas. Games 
are geared to student's interest and excitement. 
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Behavior M odi fication and Control 

On a given day, you as the englneered-adjustment teacher, will deal with 
several dozen behaviors, which will run counter to the behavior you seek In 
pupllSf You may decide to ignore a given situation, or react to Iti You 
should go through three steps when confronted by this misbehavior: observing 
the misbehavior, determining how to respond, and responding. 

Observing a behavior may take place for a period of several days before 
any decision to respond Is taken. Also, the observation may coincide with the 
response. The time period between the observation and the response by you 
depends on the severity of the behavior and upon the psychological make-up 
of the child. You should always allow enough time between the observation and 
response to make a Judicious decision. 

You have two choices when you observe a behavior: Ignore or respond. 
Many behaviors which teachers have responded to In present day education 
would have been better off had they been Ignored. 

Many children use misbehavior as a means of attention seeking. The 
teacher who gives this attention Is rewatc!ing misbehavior. One of the most 
Important factors to remember In working with children who have behavioral 
problems Is the Idea of ign oring Inapproprlatf! behaviors and^ re^^^ 
appropriate behaviors. 

As a footnote to the previous statement, there are some behaviors which 
demand Immediate attention. Some of these behaviors are fighting, throwing 
of materials, loud talking and yelling, and distructlon of property. It Is 
your task to determine where action must be taken. 

There is no sense In working with children In the program for p long 
period If they can't function responsibly by themselves in the end. Self- 
discipline Is the goal of the program's behavior modification plan. 
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0«hdviot modif:^.catlon Is not a naw Innovatlont Good toachera have used 
bahavtQt iiM>41flcation techniques for years. The englneered'-adjustment classroott 
uses bahavior modification throughout the entire school day« All appropriate 
behaviors ate recorded and rewarded i Check marks « prises » free tlme^ and 
praise all enter into a full scale behavior modification approach* No one 
behavior modification approach will work with all children/ It is your job 
to determine which approach fits a certain chlld« 



Ralph had a desire to wear a tie like the Instructor was wea'^lng. He was 
allowed to wear the tie every time he showed an adult behavior. This simple 
technique went far in changing his Immature behaviors. 
Int erv en tions 

The Papllilon Title III program Is created to stress academic goals. 
It is feJ.t that "emotionally disturbed" children could accomplish academic 
goals in a structured environment if the reward structure was properly 
organized. As the program developed it was found that certain students 
rebelled at academic education* It is felt that keeping the child organized 
and working is better than causing more emotional problems. Since "emotionally 



disturbed'' children are found to peak and fall in activities in a given day^ 
an intervention system was organized. The entire idea behind this system is 
to keep the child attending no matter what the cost. 

The Aca de mic Assignment . The academic assignment is given the child 
based on his individual needs of achievement and learning level. The 
child earns all of his marks « 
2« Shorten Original Assignment . If for some reason the child is unable to 
accomplish the taski or even to begin it vdLthin a few minuteS) the 
assigned task is shortened by cutting the page in half » folding it over 




Simple techniques often have far reaching effects. In the program» 
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in half> or Covering the remainder of the exercise. The child 
earns all of his marks if he completes this shortened assignment » 
3* >tov e ment of Child, Wi th in Classroca t This step is used in conjunc- 
tion with stop two, or as a Bdpatate intervention. The idea here is 
to bring the child into another area of the room. Often thd change 
in the way one is sitting) or height of a desk» changes one's outlook 
on what is to be done. Examples of position changes ares 

a. Study carrel. 

b. Laying on a rug* 

c. Sitting at a table. 

d. Sitting on a high stool at a drafting desk. 
e« The child earned all of his marks « 

4. Ch anging the Me dia. By this> it is meant to give the child come 

change in the manipulative device used. Media changes could be: 

a» Write answer with chalk on individual chalkboard or on 
classroom chalkboard. 

b. Write on a magic slate. 
c« Write with a crayon. 

d. Write with a ink pen. 

e. The child still earns all of his marks. 

5. Chan gi ng to Another Academic Assignment . This keeps the child in 
academics but changes the academic material used. Reading games, 
math games end phonics games still keeps the child academically 
structured and learning. Continental press dittos here are also 
very helpful. The child still cams all of his marks if he completes 
the assignment. 

^» Non^AcadetBi c A s s igi^en t s . Here academics are given up for the time 

period involved. The child is given a non-academic assignment which 

keeps the child involved in classroom activities. Such as: 

a. Pussies. 

b« Pegboard designs. 

c. Parquetry designs. 
d« Coloring a picture. 

e. Listening to a record or tape. 
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f • Drawing a picture, 

fi. Art task card, 

h* Science laak card« 

1» Communication task card* 

One thing to remember here is that the teacher chooses the activity 

for tho child. Never let the child manipulate the teacher or you 

have gone backwards* In this manner the child la kept busy and 

can be brough back into the next academic task. The child earns 

one half of his marks for that period. 

7« Removal fro m the Classroom. If the child still is withdrawing £toi\ 

the different task the removal from the classroom is the last step* 

No child is removed from the classroom for more than five minutes at 

a time* Remember this is not a puuislunent. It is stated very briefly 

to the child that he has the right to return to the classroom and act 

like a student. No check marks are earned* 

8« If step seven failed to produce any change, sending the child hom e 

is the only answer left. Here again it is important for the child 

to know that he is not being punished. He Is not a student who 

deserved to be in school. Important here is that the next day the 

teacher meets the child at the door and welcomes him back into the 

classroom. No check marks are earned while the child is not in school. 

The interventions are designed to manipulate emotionally disturbed 

children before tnore problems accumulated. It is Important that the teacher or 

aide decides on the activity used and not the child. Often the teacher or 

aide is able to decide which intervention worked best with each individual 

child. 

The project is designed for aides to be trained in the use of these 
interventions. As the project functioned , these interventions are constantly 
reviewed. Most emotional problems arc handled through the use of these simple 
steps. 
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Cvsrlene Vanrttcn and Cury Koeitkc'* 

StudOnt l^vsnci , No. Date M 8 M No. 

Pli»Ae<^ r-Ht»' the tttucionc on the /ollowing ittrao. Check tho statement that best describes the student. 
Unl*juu oth^'fwt^iu indicated, make your judgement by comparing tho student to other class members. 
MAKE 0»|,Y im Cfi>:CK PCR ITEM. 

1. OUT or SEAT BEHAVIOR (Peers) 

What behavioral effect doee the above named student have on othei' class members? 

6ut 01 scar behavior but of" seat behavior o^ten out of scat Seldom out' of seat: fiut of "seat "oWKT 
serious bother to distracting to others but not disturbing without asking after asking 

others 

.1. OUT OF SCAT BEHAVIOR (Teacher) 

What behavioral effeot does the above named student have on your efficiency as a teacher? 



OiJt of scat behavior Out of seat behavior Often out of seat Seldom out of seat Out of "seat only"* 

serious bother to requires much but not much without permission with permission 

y'>u attention problem 

3» TALKING OUT BEHAVIOR (Negative) 

How often does the student exhibit inappropriate verbal behavior? 

tbnVtantly talks, out Often talks out Occasionally talks Rarely talks out ' t^eve'r talk's "out" 

without permission without permission out without without permission without 

permission permission 

k. TALKIKG OUT BEHAVIOR (Positive) 

How often does this student make positive contributions to class related discussions? Compare 
him to other class members » 

Never takes part Rarely takes part' Occasionally taXes Usually takes part Always takes part 

in discussions in discussions part in discussions in group discussions in group 

discussions 

5. AGGRESSIVENESS 

How much "acting out" behavior does he exhibit as compared to other class members* 

Behavior seriously Benavior must be Occasionally a SeYdom a' ' "" ' Never 'a 

harmfuA to others watched closely behavior problem behavior behavior 

problem , problem . 

6. PEER RELATIONSHIPS 

How is he accepted socially by other class members? 



Avoided by^all Avoided by most Accepted by^most Liked by most Liked by alV" 

other students liked by few students avoided by a few students 

7. LEADERSHIP 

How do his leadership abilities compare with those of other class members? 

Extremely bossy Trys to boss " Offers ideas Prefers to "voids iakihg 

must be a leader yields as well as follow role of 

grudgingly accepts them leader 

8. DISTRACTIBILITY 

Is he able to continue working, although minor distractions occur? 



Loses concentration 
'^a'^ghteet 
miction 
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Finds it very 
difficult to 
maintain 
concentration 



Can concentrate 
for short 
periods 
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Good 

concer.Vration 



Becomes so 
absorbed 
oblivious to 
surroundings 



^- ACKI LVKMrNT {Compared to oxpoctod level) 

* Doos the student's academic output correspond to his expected level ot pcrf orm^incc? 



Consist en np Occasionally works 

performs far at expected level 

below oxpi>ctations 



Usually works aT Co^ir^Tstcnt ly at 

expected levol oxpoct'-^i 

goofs -off pcrf ornMJicc 

occasionally level 



'10* ACHIIVEKENT (Compared to class) 

How is the student's academic performance as compared to that of classmateo? 



consistently 
performs far below 
class average 



'Usually performs 
below class level 



Consistently at 
average level 
of class 
performance 



usually 

performs above 
class level 



11. COMPLETION or ASSIGNMENTS 

Is the student able to follow through on assignments? 



Rever completes 
task 



Rarely 

completes tai... 



Occasionally 
completes task 



Usually 

completes 

task 



12. CAREFULNESS IN WORK 



How painstaking and exact is this student in his work? 



Goemi^ to 
rcsijono above 
expectations 



Consistently 
performs above 
level of class 
members 



Always 

completes 

task 



Haphazard 
hopelessly 
careless 
work 



tjsualiy inexact 
slipshod, may 
turn out precise 
work on occasion 



Usually 
painstaking 
occasional 
lapses poor work 



Can do a good 
job if pushed 
but often careless 
and inexact 



very exact 
careful and 
painstaking in 
all work he 
does 



13» GENERAL ATTITUDE TOWARD SCHOOL (Academic) 

What is this students attitude toward school work as compared to those of other class members? 



Openly rese>>tful 
no interest in 
school 



Vague feeling 
of resentment 
interest hard 
to arouse 



Seems to be just 
filling a desk 



14 . GENE RAL ATTITUDE TOWARD SCHOOL (Peers) 

What is this student's attitude toward other class members? 



"Tnterested in 
n.ost work 
occasionally 
bored 



Never tries to 
make friends 



"Rarely makes 
friends 



Occasionally 
makes friends 



Usually "makes 
friends 



Enthusiastic 
eager each 
day 



Always makes 
friends with 
other students 



IS. EMOTIONAL CONTROL 

How does this student respond emotionally as compared to other class members? 



Reacts violently 
no emotional 
cont rol 



Usually uncontrolled 
emotions* may 
attempt to hide 



May atteir.pt 
control^ but just 
as often will 
displayfeelings 



usually c on V ro 1 s 

emotional 

outbursts 



Highly 

controlled 
neviir allows 
an emotional 
display 
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TEACHER M'HSO SCALU 
TITLE III E.S.E.A. 
PAPZLLIOM PUBLIC SCHOOLS 



Nam of Student^ Date 



Ham of Teacher Raport^^ng .-...^^..^.-..^^..--.^...^-.^^ 

lUtlngs based on period of observation from_ to, ' 

Below are a series of statemeotd about this student's functioning and 
behavior* E^ad each statement and rate It according to the S^polnt scale 
to the right baaed on your Impressiond oi the studentOdurlng the past 
semester* Place an X at the appropriate point on the scale* 



1* 


Student shoved enthusiasm for 












school In general* 


N^vcr 


Rarely 


Sometlcads Often 


Always 


2* 


Student shoved enthusiasm for 






' / / 






learning to read* 


Mover 


Rarely 


Sometimes Often 


Always 


3. 


Student shoved enthuflasm for 






' / V 






learning arithmetic* 


Ktsver 


Rarely 


SoaetimeB Often 


Always 


4. 


Student shoved enthusiasm for 
participating in class activities* 






^ 1 i 






Naver 


Rarely 


Sometimes Often 


Always 


5. 


Student shoved concern with 












progrese in reading* 


NOVOiT 


I^rely 


Sometimes Often 


'/vlwayis 


6. 


Student showed concern with 






^ / ^ 






progress In arithaetic* 


Kevet 


Rarely 


Sometimes Often 


Always 


7. 


Student completed assignments 






^ / / 






in reading. 


Never 


Rarely 


Sometimes Often 


Always 


8. 


Student completed assignments 






' / i 






In arithzaetic* 


Never 


Rarely 


Sometimes Often 


Alvays 


9. 


Student worked well independently* 






f 1 1 








Never 


R;5rely 


Sometimes Often 


Always 


10. 


Qaallty (handwriting, organlza*- 
tlon» neatness) of student's 
work acceptable. 






f 1 i 






Never 


Rarely 


Sometimes Often 


Always 


11. 


Student made progress in reading* 






f 1 i 






Never Rarely 


Sometimes Often 


Always 


12. 


Student made progress in 


/ , 


L i 





arlthaettc. Never Rarely sometimes otten Always 
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13* Student nade progress in 
degree of participation 
In cUas activltiea* 

14 « Student becane fruatrated* 



15 < Student became tearful* 



16 i Student became angry < 

17* Student had an adequate 
attention apan« 

18. Student daydreazaed. 



19« Student respected class rules 
and routine* 

20* Student had to be sent out 
of the room* 

21* Student took direction well* 



22* Student appeared to want to 
please teacher. 

23* Student worked well 
independently* 

24* Student occupied a position of 
leadership with his peers* 

25* Student withdrew from peers* 



26* Student was subjected to teasing 
by peers. 

27* Student was involved in physical 
fights with peors. 

Additional Coianents: 
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A / / / 


Never Rarely Sometimes Often Always 


/ / / . 




never jva&exy oomecimes uzcen 


Always 


I I 1 / 




never Aareji/ oomewimes uzten 


AxWays 


, t 1 / > 




never xvArexy oomsbxmes uccen 


Axways 


/ / / , / 




never luirexy oomecxmes urcen 


Always 


/ / / 




never Ksrexy oomecimes Often 


Always 


/ / / y 




never x^rexy oome wim^S UC wen 


Axwsys 


/ / / i 




NAtfAl* Paw>a1 tt Q/MltA ¥ A fW A A A^^Atl 

nsvefc xvctfcexy woinewxineo urwen 


Axweyo 


/ / / y 




never narexy oomecimes otcen 


Axways 


/ / / y 




never itarexy sometimes oiten 


Always 


/ / / y 




never Kareiy oomecimes uicen 


Always 


/ , / / / 




never Ksrexy oonecimes utcen 


A 1 • *A t.*ai 

Axways 


/ / / y 




Never Ravely Sometiaes Often 


Always 


/ / / y 




Never Rarely Sometimes Often 


Always 


/ / / y 





Never Rarely Sonetioe* Often Always 
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SUmER PROQR ^^0^,IN C 

Intrpductlon 

Summer could be a setback fox' children who are cducably handicapped and 
emotionally disturbed » If the school year ends and they are left without the 
structure and continuity that the engineered program provides. So many times 
a special education teacher complained of the amount of abilities the children 
lost over the previous summer. Another point is that since many emotional 
probelmes center In the liome , that the school Is a better place for the child 
to spend his summer. 

In considering possible summer programming, two major ideas were bouf^ht 
forth: 

^1. To remain in the engineered program and contln'je classroom work 

from the end of the school year with no changes. The advantage of 
said program was to keep the program highly structured and familiar 
to the child. The disadvantage of the program was possible boredom 
and the wearing out of students attitudes toward academics. 

2. To change to a program of summertime actlvltlcSi such as summer 
hlkes» campouts, picnics, field trips, and nature studies. The 
advantage of this system would be removiag tlie child from the academic 
setting and removing the academip goals and pressures. The disad- 
vantage would be a lack of structure or control of the emotional 
atmosphere of the classroom. 

The major problem is one of structuring without the boredom of the same 

oxd push toward academics. It was discovered that books had "turned off'' many 

of our students in their previous years of school placement. Educable students 

have seen failure in their school career and thin failure wa,s often related 

to books. It is felt this program should exclude "toxtbook" learning and 

concentrate on making learning a fun-^fllled and solf-rcwavdlng activity. 

Philosophy 

Children with severe emotional problems need a year-round structured 
learaiffg situation. These children cannot afford to drop back into their 
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previous emotional mold as most often happens during the summer months • Many 
children need a defined structure In order to function well emotionally. Mofiit 
homes for these children have no sununer structure. 

The philosophy of our summer program is to continue on witli cliauginp, 
behavior and to hold the academic achievement at the level it was at the end 
of the formal school year. Behavior showed .^a definite gain and academics 
also shoved small gains. We feci without a summer program, children would 
backslide to a level where the next school year would be a photo copy of the 
previous year as far as behavior and achievement. 

Many children have developed emotional problems because of a home 8ituatlon» 
and three months at home will only increase these emotional problems. Most 
parents are relieved to find out that their child will not l)e spending the 
entire summer at home. 
Attendance 

A goal of our summer pro-ram is for children to desire to be in school. 
We feel that we can make school interesting and rewarding. If we cannot make 
the sunyner program an interesting and revarding exjerience jFor each chlljJ ,^^then 
the child has the right to stay home . The cliild is the person who docides on 
goinp: to school. Parents are encouraged to ask their child eocli morning if 
lio/she would want to go to school. The child makes the decision. At no 
time i5J school attendance mandatory. Education cannot prosper in a formal 
situation. 

Vacation of families causes absenteeism, but a planned vacation by the 
family often turns into a greater learning situation than is possible in 
school. Parents are encouraged to plan vacations and inform tlie school of 
the duration. 
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It vas found that the absence rate was extremely low, consldortnj?, aummer 



factors. Summer attendance was actually much better than during the school 
year. Winter illnesses taay have been a factor In tiiis increased attendance. 
Curriculum 

Most research in special education had pointed to the fact tlmt these 
children show prominent gains in Unit Study and Learning Games. Unit Study 
Is important because of the concrete learning experience which creates high 
Interest. Learning games are used because of their practical approach to 
learning problems. It is felt that these two procedures are a basis of our 



summer program. 



SUMMER SCilKDULE 



7:30 Staff Reports - Material preparation 

8:00-8:30 liusing of Students 

8:30-8:45 Order Task 

8:A5*9:A5 Lanuage Area - Games and Activities 

9:A5-iO:00 Recess 

10:00-10:45 Math Area - Games and Activities 

10:45-11:00 Physical Education 

11:00-11:15 Group Unit Discussion 

11:15-12:00 Exploratory small group work following unit plan. 



Possible Groups: 



1. Art 

2. Science 

3. Comr unicatlon 

4. Socal Studies 

5. Wealth 

6. Safety 
'/. Music 



Possible Units 

1. Animals - Friday trip to zoo. 

2. Factories - Friday trip to factory. 

3. Nature Study - Friday trip to forest. 

4. Food and Nutrition - Friday trip to grocery store or bakery. 

5. Community Helpers - Friday trip to police or fire department. 

6. Airplanes and Rockets - Friday trip to Science Center or Offutt Museum 

7. Nebraska History - Friday trip to Joslyn Museum. 

8. Communication * Friday trip to radio or TV station. 

9. X'eighborhoods - Friday trip to the tlty. 
10. Money - Friday trip to go shopping. 



Whenever possible all areas of the curriculum is designed around the 
unit for that week, Math and reading games can adapt to nearly any topic. 
During summer months » active group games are more applicable because the 
program has the entire school for its use* 

Each summer week consists of four days classroom work with the fifth day 
being a field trip day» Point structure continues both in the classroom as well 
as on the field trip. With certain students the right of going on the field 
trip is earned during the four days of classroom work. A limit of so many 
points earns the right to go. If the child has not earned enough points » he 
is forced to stay home and miss the field trip. With certain children, the 
reward is material, such as candy, gum, or a coloring book. With other 
children, the reward is free time to do a project they desired. The Imp ortant 
aspect of rewards is to meet t he need^s of the individual child at his l evel of 
emotional maturity* 



P ar en t Re actio n s 

The major reason for planning a year-round program in our Engineered 
Classroom is to keep the learning process functioning and to minimize the 
amount of forgetting. It is also felt that placing the child in a home 
evlronment for the entire summer may compound the already established emotional 
problems in a child. 

We feel it is of importance to Inform parents of possible summer classes 
for their child* We were somewhat afraid that parents would resent the fact 
of year-round school. Probably what worried us most was the student reaction 
to going to school when their peers were at home playing. 

Each parent was asked for their opinion on a summer program during parent 
conferences* The replies during these Intervlows were 100^, In favor of Bummer 
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orogrammlnf, on a half-^day basis. Some replies received from parents were: 
"He needs all the help ho can get^'. '^This should help his achievement next 
ycar'\ "Half days in the mornings works well into our schedule as a family". 
"He can still play baseball and go swimming in the afternoon*\ 

The major feeling on the issue was expressed well by one father and mother- 
''Thank God» I couldn't stand to have hira homo all summer anyway/' 

This statement seemed to show up in all parents during discussion. They 
all seemed very relieved to know the schools were interested in helping their 
child beyond the call of du^y. 

Summer vacations arose as somewhat of a problem, but it was explained that 
on the individualized unit plan they could remove their child for a week or two 
with no major problem. 



(Sample of type of unit activities planned during sunmer program) 



ANIMAL UNIT 
PAPILLION PUBLIC SCHOOLS 



TITLE III E.S.E.A. 
Engineered Program 
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BACKCROUND 

Development of the enlmal unit centered around captlvatlon of student interest. 
During this unit, all academic areas fit well into a unit system. The unit as is 
outlined in this wanual lasted for a three week period but actually could have been 
expanded Into a full summer activity. Weekly field trips are the basis for the 
week^s plena. Henry Doorly Zoo took up two weekly trips. Other trips can be 
arranged at the OSACS Science Center ♦ a museum, a farm, and a kennel for pets. 

Discussion topics can range from naming of animals to the point of what is the 
correct diet of animals. The abundance of available materials makes this unit even 
more worthwhile. Films, fllmsfcrips, books, and games make this unit even more 
valuable « 
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ANIMAL UNIT 



Poetty an d Mualc 

the R hinoceros 

Rhinoceros, your hide looks all undone, 
You do not take my fancy In the least; 
You hav3 a horn where other brutes have none; 
Rhinoceros, you are an ugly beast* 

The Panther 

The panther is like a leopard, 
Except it hasn't been peppered. 
Should you behold a panther crouch, 
Prepare to say Ouch. 

Better yet, if called by a panther. Don't Antherl 
The Ra ccoon 

He helps himself to camp supplies, 
Without the grace to ask< 
He thinks that he can burglarize 
Because he wears a mask. 

The Li ttle Turtle 

There was a little turtle 
He lived in a box 
He swan in a puddle 
He climbed on the rocks. 
He snapped at a mosquito i 
He snapped at a flea, 
He snapped a minnow, 
And he snapped at me* 
He caught the irosquito. 
He caught the flea. 
He caught the minnow. 
But he didn't catch me. 

An imals, Top 

Animals have feelings, too; 

They need love, just as people do. 

Animals have only cries 

And wagging tails and hopeful eyes 

To say they're hungry, hurt or scared. 

Of how they wish that someone cared. 

Helping animals sick or sad 

Makes you and me feel strong and glad. 
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Baby Kangoroo 



Jump I Jump I Jump goes tho big kangaroo. 

(Make Jumping motion with index and middle fingers, other fingers 
and thumb are folded.) 

1 thought there was onei but I see there are two-- 

The mother and a bdby» See his head pop out*»« 

(Thumb comes between index and middle flngccs*) 

Of her cosy pocket, while he looks about « 

Yes he can see what^s going on 

As his mother jumps along. 

(Repeat Jumping motion with thumb shc</tng.) 

Jump, jump, jump, 

Jump, Jump, jump, 

Jump, jump, Jump, 

Mister Ra bbit 

Mister Rabbit has a habit 
That is very cute to see; 
He wrinkles up and crinkles up 
His little nose at me* 
Oh» I like my little rabbit, 
And I like his little brother, 
And we have a lot of fun 
Making faces at each other. 



Books 

Pellcaa Park by Mary Cocke tt 

Zoo B a bies by William Bridges 

Put Me In The Zoo by Robert Lop shire 

At t he Zoo by Colonlus 

Come to the Zoo by Ruth M. Tensen 

The Prove nsen A nimal Book by 

Animals in Pictures by Golden Press 

Art 

Put Me In The Zoo Mural - — Materials: Construction paper, scissors, wide 

piece of bulletin board paper, patterns. 
Directions: 1. Hold a short discussion on how animals live, habits, etc. 
in order to inspire the children. 

2. Let each child draw or trace as amny animals as he wants. 
Have another child form the trees, ground, clouds, etc. 

3, As the first two children finish have a third child glue 
on the various pieces. 
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Hea r t Animals Materials; Red and white construction paper » scissors > 

paste and white tempera paint » 

Cut hearts of various sizes from red and white paper, and past together 
to shape any desired animal— -turtles, cats, dogs, etc. Cat's whiskers 
can be thin silvers of white paper; dog's freckles can be white tempera dotft. 

Little Lam b P aP^r Napkit^ Fun 

For the body of the lamb, cut a plastic berry basket In half. Fit one cut 
edge Inside the other and tie, giving you a rectangular basket about 2h Inches 
wide. Invert the basket and add painted clothes pins for legs and neck. 
Slip the prongs over the plastic. For a tighter fit, insert pieces of 
paper nakpkln between the prongs. Add glue to hold the legs In place. 
Use two paper napkins cut In quarters for the head. Gather and tie In 
pompoms as for bungy; to attach the head to the neck, first glue a small 
paper clrble to the end of the clothes pin. Then arrange the fluff so 
head Is flat on one side, glue this side to paper circle. Trim the head 
to the desired size and add ears, eyes, and tall cut from paper. Form 
a tiny paper nose, as ahown, then glue In place. For the wooly coat, cut 
each quarter of napkin Into quarters. Grasp each piece at center and form 
a pompom* DiR^the center In glue, then Insert Into the openings in the 
plastic basket, continuing until body is covered. 

Circ le Animals 

Circle animals make a project that's simple yet creative. Distribute a 
supply of paper circles in different colors and sizes and let children 
design their own meangerle. 

Math Games 

Rover's Bone — Place a basket containing five eggs behind IT'S chair. The 
second player removes some of the eggs. When IT opens his 
eyes, he looks In the basket and tells how many were taken 
away and how many are left* 

Tea chin g Measurin g Unit s — While IT Is asleep, the grocery boy delivers an 

order (empty cartons of milk, eggs, ice cream, 
butter, tec,)- After the ''grocery boy" leaves, 
IT must tell the measuring units In the grocery 
order. 

Reading Games 

Drilling O n Begi nning Consonants — The second player places an object beginning 

with a consonant the class Is studying behind 
the chair. IT must name the object and give 
another word that begins with the same sound. 
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Animal Walk Each child puta ids anltnal marker on the square marked start < 
The players then take turns spinning. The side of the spinner 
which resets on the table will tell you how to move* Example-** 
If the spinner resets on the side that says **t2" you may move 
your marker ahead 2 squares t ADD 2 to the number in that sqU^:e_ 
(?square-4?) » This answer is then added to your score from the 
last turn* At the end of the playing tlmai the person with the 
highest score is the winner* 

r 

F eed , the Bear " Construct a bear out of heavy paper* The children are allowed 
to feed the bear ABC cookies or reading word cookies* 

Ellie Elephant Remembers - Do You? — Materials needed: Elephant picture made 

from material » with pocket* Peanuts with words* Child selects 
a story card from Ellie 'a pocket, then reads and answers questions 
on story card. Variation: Child feeds Ellie by reading the word 
on peanut and dropping it in het pocket* 

Fishing Make a fishing polo from a wooden dowel. Tie a piece of string to the 
pole with a paper clip on the end of the string* Make fish out of 
paper and put a small magnet on the back of each one* The child 
fishes for a word« If he can say the word he gets to keep it* If 
he misses he must throw the fish back into the water* 

Hol i day Turkeys Put Dolch words on turkeys. Keep leftover .turkey in the 

freezer until needed* Take a turkey out of the freezer* 
If you know the word you keep the turkey. If not it goes 
back into the freezer* 

Catch the Cat Draw or cut out a picture of a cat* Make a set of consonant 

letters on large 5x3 cards. Flash the cards and let the child 
find a word or picture that begins or ends with the letter as 
you ask. Ten right answers moves you to the chiir by the cat. 



Seat Work 

Vowel Bunnies — Each child draws two bunnies — one tall, the other short. One 
will be for long vowel words, and one for short vowel words* 
They arc given about ten minutes for each bunny. The object 
is to see who can get the largest number of long and short 
vowel words. 

My ^ W ord Tree — Needed — Sight vocabulary word cards, construction paper, 

scissors, paste* Dlrections^on a large sheet of construction 
paper pl^vC a cut out shape of a tree trunk* On each individual 
leaf print sight word as it is learned. Each time a child 
successfully remembers another word, he may add another leaf to 
his own tree. Keep them on display. Try to instill incentive in 
each child to get him to make his tree the fullest* 
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Catch the Cat Draw or cut out the picture of a cat» Make a set of consonant 
letter^* on 3x5 cards. Flash the card and let a child give a 
word or find a picture that began or ended with the letter as 
you a8k« Ten tight answers moves you to the chair by the cat* 

Word Bug — Make a round worm face. Make round circles for the body. Put 

a vowel letter on each body circle. Add a tail. Hang on wall or 
closet door. Have children use sight or vocabulary words. They 
are to say the word and put it under the correct row that goes* 
with the vowel sound that stands out in the word. 

SCIEKCE 

Th e Life Cycle Gam e " Purpose: To review the life cycle of animals and insects 

studied. Materials: A ditto divided into 20 squares » 
four CO a row headed "How Does the Adult Look?" The 
name of the animal is printed in the first block, a 
sketch of the next two cycle stages are in the next two 
squares with the last column of squares left blank. 
These are to be completed by the students. The drawings 
need only be as mallstlc as each persons maturity permits. 

How Do F rogs Deve lo;) Into Eggs — Get some frog eggs. They will look like 'little 

tiny bubbles held together within a larger bubble. 
Put the eggs in a glass dish or jar that will 
hold two quarts to a gallon of water. If 
possible, put a rock and a few water plants in 
the bottom of the Jar. If you have an aquarium, 
the eggs can be put in there. However, you 
should not put the eggs where there are fish, 
since the fish may eat the eggs. 

Watch the Changes That Occur — First the eggs will develop Into fish-like animals 

called tadpoles. Tadpoles get oxygen from the 
water. Each tadpole will develop two legs and 
then two more legs. As the legs develop the 
tadpole looks more and more like a frog. As the 
tadpole approaches the stage of becoming a frog, 
be sure the water in the Jar is shallow enough 
so that the newly formed frog can get on the 
rock and be out of water. The frog takes Its 
oxygen from the air. 

Rabbits — Study sleeping, eating, protection and other facts that are related 
t(> the care of one as a pet, how to feed It, how to clean its cage. 
If possible, have a live rabbit as a pet in the classroom to study, 
play with, and observe. 
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Worn Farm — Container: Largo wide mouth glass Jar, tank terrarium or fishbowl 
Soil: Gravol covora the bottom and loose pack allfhtly moist soil 
with much much humus » Get worms from your yard» Add vrorms to 
soilt Feed them lettuce and corn meal* 



Worm Observations Paper towels and earthworms » Put the worms on wet paper 

towels and look at themi 



How Does An Earthworm Move? " Use earthworms, mirrors, glass » magnifying glass* 

1. Move from place to place — How do you? 

2. Pares of body in use 
3* What parts for eating 

A. How do earthworms move on the desk 

5. How do babies move 

6. Have children crawl like a baby 

7. The earth worm has several parts of his body — hold on and pull. 
Put the worm on a mirror for observation. The parts should become 
thinner and longer. 



Use a slinky to show how a worm moves « 

Lif^ht and Worms — Put the worm on the desk. Shine a light from one direction. 

Does the worm move to or from the light? Does light make 
any difference in the worms movement? Divide a box in half. 
Cover one side and make it dark. Leave the other side light 
open. Does the worm stay in one side or try to get to the 
other? 

Do worms have eyes? What take'^ the place of eyes? Where do worms live? Do 
worms need light? Do worms prefer one color? 

Make circles of yellow» black, red, brown, put white in the center. Put the 
worm in the center. Does it go to any particular color? Dit it cross more 
than one color? Did it search for a special color? 

Where Do I Live? — Child draws lines from Column 1 to the correct word in 

Column 2. 

Ditto In the ground 

Bird Water 
Fox Jungle 
Fish Grass 
Rabbitt Nest 
Lion Den 
Alligator Etc. 



Physical Education 

Beast t Bird or Fish — The teacher fosses the bean bag to any player and calls, 

"bird", then immediately begins to count rapidly to ten. 
If the player to whom the bean bag was tossed does not 
name a bird before the leader counts to ten, he is caught 
and must stand at the back of the room. If the leader 
calls '^fish'* or '*beast'' the correct replay must be given. 
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?udsy Wants a Comer Equipmcat: Bases for all but one player scattered in area. 

The one player selected to be pussy goes to a player on 
one of the bases and says ^*Pussy wants a cornet.*^ The 
player answers^ "Go to my next door neighbor.'' Pussy 
goes from one player to another, as he Is doing this, 
players are exchanging Wes* Pussy attempts to get a 
vacant base. The^play^rr Jleftivlthout a base becomes 
pussy. At any time the pussy nay call ''change corners" 
when all players must change. 

Everyone joins hands and makes a circle. Two children are choseni 
one is cat and the other is the rat. The cat is outside the circle » 
the rat is inside. The cat saya> "I am the cat". The rat says, 
"I am the rat". The cat says, "1 will catch you". The rat says, 
"Oh no you won't". The people In the circle hold up their hands 
to help the rat through, but stoop down when the cat tries to go 
under the hands. If the rat is too quick, two cats are chosen 
to chase him. 

A group of animals approach the catcher and at a distance of 
about five feet they stand In line while one of their group 
describes the type of animal the group has In mind. The catcher 
guesses the correct animal It is. When he guesses the correct 
animal, the group runs for its goal. If any are caught by the 
animal catcher, they become the catchers and must return to his 
goal with him. The game may continue until all in the group are 
caught. 

Ch as e t he Rabbit — All of the children kneel on the floor or ground in a ring 

with hands on each others shoulders. One is chosen to be 
rabbit and runs around the outside of the ring and touches 
one of the players who rises and immediately begins clvaslng 
to his hole. The moment the player is touched he must run 
to the left, while the rabbit continues running to the right « 
and he must tag the rabbit when they pass each other, then 
returns to his own place befora: the rabbit does. If he 
fails, he becomes the rabbit, and the game goes on as before. 



Cat and Rat — 



P lay ing Zoo — 
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Color the Animals 
1. Color the horse broim* 
2« Color the lamb yellow. 
3* Color the donkey black* 
4. Color the cat red with white spots* 
5# Color the cow orange. 
6. . Color the dog green* 
7i Color the squirrel blue* 
8. Color the rabbit purple* 
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B i rd Tree. 

Grass Snake Jun3le 

Hot^ned iita^d Pond 

'^'^'^ Field 



i Jungle 

Tree. 
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Pond 



. How Mans/ /\ni;mals Ave ~TKerd? 

Ou-\\xAe e<XcK one vn a dl/^-fe^en+ 




PARENT C OUN SELING 

Parent education is a strong point of emphasis in the project. Behavior 
modification, to be worthwhile, must take place at home as well as in the 
school. Many behavior problems are caused by an abnormal home situation. 
No child is admitted into the Papillion project unless parents sign statements 
agreeing to their cooperation with school personnel. This cooperation can 
take on many different forms. With some parents it may mean a weekly phone 
conference. With others it may mean monthly group parent sessions. With 
still others it may mean psychiatric parent training by someone outside of 
the school system* 

All parents are required to attend five quarterly parent teacher confer- 
ences each year* Academic and behavioral progresses are discussed. Recom- 
mendations for parents to follow are discussed. These meetings are the key 
to maintaining two-way cooperation, These conferences provide the teacher 
with information on outsiide events that might explain the behavior of the 
student in school. 

Parents are eager to find a more effective method of dealing with their 
effective method of dealing with their children's problem. Parent counseling 
can be an effective tool if used in the right manner. 
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PARENT - TEACHER CONFERENCE REPORT 
K.S.E^A. TITLE III 
PAPILLION PUBLIC SCHOOLS 



Po^r3_onal, and__^Pj^9AP,^A Deyelopment 

1. Motor coordination - lar^e muscle 

2« Motor coordination - small muscle 

3« General equilibrium^ ^ 



4, Energy level: High Moderate tow 

5. Accepts need for rest , r - - 



6. Tends to personal needs 

7. Dresses self (zip* button, boots^^ 

8. Obeys safety rules 

Comments: . . 



1« Cooperates with others in play situatlons__^ ^ 

2. Helps others in work situations ^ 

3. Considerate of others - respects their rights 

4. Works through problems verbally 

5* Relaxed and confident with others , . . . 

6. Liked by others . , ^ 

7. Sociable 

Comments: 



Emo t lonal Deye lopment 

1* General mood 

2. Capacity for^enjoyment^ 

3. Signs of tension 

4. Level of self-control_ 
Comments: 



Work Habits 

1. Listens to teacher directions attentively^ 



2; Follows directions without further explanations 
3. Shows confidence In his ability to perform tasks 
4» Uses time well - plans 
5* Uses materials wisely ; 
(>p>f^eo pride in his work 
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7. Carries out a project to completio n^ _ 

8. Works Independently 

9. Accepts constructive criticism. 

10. Takes part In all activities ^ ~ 

11. > Cleans up work or play area raatter-of-factly 
Comments; 



Language pevelopment 

1. Talks in sentences^ 

2. Speaks clearly " 



3. Tells things in sequence 

A. Is developing a larger vocabulary^ 

5. Participates in group discussions]^ 

6. Waits his turn to talk 



7. Listens to suggestions of others^ 
Comments : 



Re ading Readlnes^ 

1. Enjoys stories and books 

2. Seeks out books on own ^ 

3. Recognizes own name vrrltten In full and can verbally spell it 

4. Recognizes other children fs names and knows what letter they begin 
and end with 

5. Manuscripts own name legibly 

6. Has developed concept of left to right 

7. Distinguishes between likeness and dif ferences^^ 

8. Identifies placement of consonant sounds* initial and terminal, 
spoken by the teacher 

9. Recognizes alphabet letters A thru Z (capital), out of sequence 

10. Recognizes alphabet letters a thru z (small), out of sequence 

Co mmen t s : ^ ^ „ Zl^-— — — 



Number Skills 

^^^^^^^^ M^^^^^^ developing a mathematics vocabulary (greater, lesser, whole, half, 

t^*ll, short) 

2# Counts from 1 to _ _ in 30 seconds, without help 

3. Recognizes numeral s'^f^to 10 " _ 

4. Matches correct numeral to correct set 0 10_ . _ 

5* Tries to write numcirals nnd knows wlut lie is wf fUng^ ^ " 
6* UrtdersfAnds concepts flrstj second, third, nnJ l^^t ^ ^ . T.^^I?^ 

^ ;?^^^ between pieces of coin money 
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PaRe 3 



Comments: 



!• Displays curiosity (Is interested antl learning, about tlio world around him) 

2. AlerT to environmental changes (weather, seasons, temperatures) ^ 

3» Observes skillfully 

A. Makes good contributions to discussions ^ ^ . 

5. Shows grasp of general concepts as presented in the UNIT approach 

6. Retains basic Information for recall and application 

7. Field Trips: ^ 

Follows limits set by teacher . 

Stays with Rroup 

Asks questions about what he seea^ 
Talks about what he has seen 



Recognizes reason for trip - sees where it fits in to what we arc 
doing 



Comments I 



ART 



Coirments : 



!• Seeks out art projects as a means of self-expression^ 

2. Experiments and enjoys using materials ^ 

3. Expresses Ideas creatively . . r , . . 

4, Is learning to handle art materials properl y 

5, Names all 8 colors on color wheel by sight selection: red, blue, yellow, 
green, purple, black, brown, white, oifange^^_ 

6* Recognizes primary color words: RKD| BLUE, YELLOW _ ^ 

7. Knows basic shapes (circle, triangle, square, rectangle) 



1. Participates in group games 

2. Kxhlbits good body control^ 

3. Shows mastery of basic skills ^ 



galloping skipping 

hopping throwing & catching ball 

Jumping 2 feet bouncing & catching ball 
Jumping 1 foot 



Cements i 



Page 4 



Recommendations : 



Rir 
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PARENT BATING SCALE 
TITLE III E.S.EAA. 
PAPILLION PUBLIC SCHOOLS 



TAaatb of Student 



Date 



Parson filling out Rating Scale. 



Relationship o£ this person to student — _ . 

Below are 18 statements describing a student and his work at school. Please 
read each statement and decide how it applied to your child over the Pf" 
school semester. A simple- rating scale to the right can be checked, l. nevbr- 
1£ the statement never applied, 2. RARlsLY-lf the statement rarely applied, 
3. SOKETIMES-if the statement sometimes applied, 4. OFTEN-if the statement 
often applied, and 5. ALWAYS-if the statement always applied. Base your ratings 
on your child's behavior durins the eemester he has just completed and make a 
check mark on the scale to show your rating. 



1. He was happy in school. 

2. He wanted to stay home fwm 
school . 

3. He discussed school at home. 

4. He said he liked school. 

5. He ssld he dlsliked<)school. 

6. He said he liked his teacher. 

7. He said he disliked his 
teacher. 

8. He said he liked his 
classmates. 

9. He said he disliked his 
classmates* 

10. He made frleni* in school* 

11. Re was interested in reading. 



1 



Never Rarely SoMtimes Often Always 



/ 



Never Rarely Sometimes Often Always 



1 L 



I 



Never Rarely Sometimes Often Always 
/ / / / 



Never Rerely Some times Often Alveya 



1 L 



Never Rarely Sometimes Often Always 



/ 



/ L 



Never Rarely Sometimes Often Always 



1 



Never Rarely Sometimes Often Always 



L 



1 



Never Rarely Sometimes Often Always 



1 L 



Never RArely Sometimes Olsten Always 



/ / / ' 

NevStf Rarely Sometimes Often Always 



/ 



/ 



L L 



Never Rarely Sometimes Often Alwajrp 
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12. He vAft Intarested In 
arithiMtlc. 

13. He l«pro7«d in his tfsadlttg. 



14. He Improved In hie arithmetic. 



15. He concentrated well. 



16. He fjot Into trouble in school. 



17. The school understood what 
he needed. 

18. 'The school provided a godd 
program £or him. 



/ 1 



L L 



Never Rarely Sometimes often Always 



1 L 



I I 



Never Rarely Sometlmes"Wten Always 



I! L 



Never Rarely Sometimes Often Always 



/ 



/ 



1 _L 



Never Rarely Sometimes Often Always 

/ I II 

Never Rarely Sometimes Often Always 

/ / / / , 

Never Rarely Sometimes Often Always 



I I 



. 1 \ I 



Never Rarely Sometimes otten Always 
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PARENT QUESTIONNAIRE 

TITLE III ESEA ENGINEERED CLASSROOM 

PAPILLION PUBLIC SCHOOLS 



1. During the time your child has been In the Engineered Classroon 
has any member of the project staff made recommendations to you 
about how you can better work with your child? 

2. If your answer to question number one was yes, about what percent 
of the recommendations have you tried? 



0-25% 



26-50% 



51-75% 



76-100% 



3. Have you observed any change in your child since he or she was 
enrolled In the Engineered Classroom? 

A. Does your child seem to enjoy school more since he or she has 
been enrolled In the Engineered Classroom? ' 

5. Do you feel that your child has learned more in school since he 
or she was enrolled In the Engineered Classroom? 

6. Has your child's behavior at home Improved since he or she was 
enrolled In the Engineered Classroom? 

7. Do you feel that the project staff has adequately Informed you 
of your child's performance In the Engineered Classroom? 

8. Would you racomend the Engineered Classroom for other studenti 
that are having problems In school? 

9. Does the term Behavior Modification have any meaning to you? 
10. Please write any comments you have about the program. 



Please 
Circle One 



Yes No 



Yds 

Yes 

Yes 

Yes 

Yes 

Yes 
Yes 



No 
No 

No 

No 

No 

No 
No 



ERjr 
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